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I will instruct you and teach you in the way you should go; I will counsel 

you with my loving eye on you.
Psalm 32 Verse 8
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1.1 - Introduction

Quality Feedback has the biggest impact on learning.  The raising of standards involves focusing 
beyond what children learn to how they learn and how teachers intervene in this process.  
Intervention is crucially through marking and verbal feedback. This policy will outline in more detail 
the types of feedback that will be the most effective in our classroom practice and will document 
our flexible approach to the practical ways in which we can develop the teacher/pupil dialogue in 
our school.

‘The most fundamental component of teaching is imparting information to pupils, assessing and 
evaluating the pupils’ understanding of this information and then matching the next teaching act to 
the present understanding of the pupil.’ (Hattie 2009)

Pupils’ work

- Inspectors will not use work scrutiny to evaluate teachers’ 
marking.

- Work scrutiny will help inspectors to form a view of whether 
pupils know more and can do more, and whether the knowledge 
and skills they have learned are well sequenced and have 
developed incrementally.

Point 128-129 of Ofsted Inspection Handbook

1.2 - Current Ofsted Guidelines



2 - Characteristics of successful feedback

Feedback is a term commonly used to mean all kinds of interaction.  There are four broad types of 
feedback which have a high impact upon pupil achievement.

2.1 – Feedback to teachers from pupils

When teachers seek, or at least are open to, feedback from pupils as to what they know, what they 
understand, where they make errors, when they have misconceptions, when they are not engaged – then 
teaching and learning can be synchronised and powerful.

2.2 – Feedback from teachers to pupils

This will include both written and oral feedback.  If feedback is to have an impact upon learning, it must be 
informative rather than behavioural.  So feedback such as; you are working well – keep it up; or, You need 
to make more effort will have little impact upon learning or motivation.  Feedback needs to comprise of 3 
elements: exactly what the pupils has done well, what they have been less successful in doing and an 
indication of how improvements can be made.  Next steps must involve some kind of challenge.

2.3 – Feedback from pupils to other pupils

This feedback involves some kind of peer assessment where pupils identify strengths and weaknesses in 
the work of a peer partner and suggest ways in which it might be improved.

2.4 – Self-Reflection

This process involves pupils reflecting on their own work or performance and identifying ways in which 
they might modify their work to bring about improvement.
However, if feedback is going to be successful and have a major impact upon achievement a number of 
conditions must be in place first. (For further details see teaching and learning policy)

2.5 – Classroom Management

Receiving feedback from pupils and providing them with differentiated feedback will require well-managed 
and flexible teaching and learning environments.

2.6 – Success Criteria

If pupils are to be able to respond the tiered (which may include an optional challenge) feedback, they will 
need to understand what constitutes ‘progress’ and what success will look like.  Words are not enough –
they need to be able to visualise what they have to do.



3 – Feedback in Action – A Practical Approach

Feedback is only effective if it offers pupils a challenge that will result in progress.  If all pupils are to be 
given a +1 challenge, where all students move on from where they are, teachers must have clear, well-
thought-through strategies for differentiating tasks and activities.

2.7 – Differentiation

All staff and pupils need to be passionate and determined to add value and make progress. If the belief of 
motivation is missing no amount of feedback will be successful.

2.8 – School and Classroom Ethos

The key challenge here is to use feedback from pupils to see if they are engaged, if teaching is being 
successful and if there are pupils in need of support, guidance or further challenge.
1. Questioning
Encouraging wide participation and asking good open ended questions is critical.
2. Electronic Feedback
Using our IPADS with apps such Nearpod:
Who has mastered the learning?, Who has problems?  Which questions are causing most confusion?
3. Any Questions?
Pausing during teaching and asking, ‘Are there any questions on what we have covered so far?’
4. Show me white boards?
These provide a quick review of understanding involving all students
5. Traffic Lights
If the teacher deems it appropriate, they may ask the child to mark their work with a colour indicating if 
they have encountered difficult during the session. Further still, in key skills, the teacher may ask children 
to show the exact type of question they have struggled with so differentiated feedback can be given.

Differentiation by task, differentiation through groups, peer coaching and the use of teaching assistant.
Good and outstanding teachers know that there will be many occasions and situations when the feedback 
identifies individuals or groups who need more intensive and personalised support, and this is only 
possible if there is effective classroom management and differentiation in the planning of tasks and 
resources. Teaching assistants are trained in the use of this feedback policy and are expected to take some 
ownership of marking children’s books.

3.1 – Feedback to the Teacher

Feedback to pupils will include oral and written strategies however it is essential that when feedback is 
given it is acted upon by the pupils.

3.2 – Feedback to Pupils



In order for peer feedback to be effective there are a number of conditions that need to be in place if the 
process is to be effective in raising achievement.
- The purpose of peer feedback needs to be clear to teachers, students and parents.
- The classroom ethos needs to be supportive.
- Students need training in the process.
- Teaching and learning need to be interactive.
- Tasks must be largely open-ended.
- Success criteria must be shared and visible.

3.3 – Peer Feedback and Self-Reflection

- Look for progress and success before areas to develop. Effective marking is supportive and positive for 
children. 
- Link marking to the learning objective and success criteria. Refer to these and the learning board when 
giving written and verbal feedback.  In ‘Key Skills’ books, where possible, marking is linked to pupils’ targets 
from the previous week/weeks. 
- Acknowledge verbal comments and praise with the appropriate symbol from the code. 
- Give positive public feedback for achievement, as an illustration of completion of the learning objective 
and success criteria. 
- Look for persistent errors and patterns of errors, rather than every error made: be selective and sensitive 
in marking. i.e. not every incorrect spelling will be highlighted, only words that an individual child should be 
reasonably expected to know. 
- Ensure work is marked regularly and promptly after completion, to allow effective and immediate 
feedback to be given. 
- In the Early Years Foundation Stage (EYFS), comments on work will be related to the foundation stage 
assessment, to aid the teacher’s ongoing planning of children’s next steps. 

3.4 – Procedures

3.5 – General Written Feedback

• Written feedback should refer to the learning intention for the lesson and in ‘Key Skills’ books 
appropriate to the child’s individual target(s). 

• Comments may be written part-way through or at the end of a piece of work, depending on the layout 
of the work. 

• Written comments should be positive and constructive, so that the child understands how their work 
or performance can be improved. 

• If the teacher marks a piece of work without the child present, time should be given to allow the child 
to read the feedback provided and where appropriate act upon it. 

• All written comments should be clear, legible and neat in a handwriting style consistent with that 
being taught to the children.  (Cursive. See handwriting policy)

• Written responses may occasionally be written about a child’s behaviour e.g. if the teacher feels that 
the pupil has not used the time allocated for a given task, this may be indicated in writing on the 
child’s work. 



3.6 – Pink Responses

• Written feedback should be provided in various forms (comments, ticks, smiley faces or stickers) and 
be age-specific. 

• Adults consider whether children can read and understand the comments, allowing some response 
time. It is recognised that comments are also used to inform other audiences about that particular 
piece of work, using the marking code. 

• Some written comments may be put on the top of the next page or a few pages ahead in the child’s 
book. This will help the child to read and respond to the feedback and remind them of targets. 

• Where appropriate, children will be given a small task to either reinforce their learning or push the 
learning forward.

• Pupils will be asked to Initialise their marking to ensure it has been seen?

In summary:

You should:
• Identify what has been done well
• Explain why it has been done well

Then:
• Identify what could be improved/the next step of learning

• Explain how it could be improved.

• Pink comments should ask the child to reflect and respond on the session. This may be through 
looking over incorrect answers, discussing where improvements can be made or taking the child to 
the next step of their learning.

• Pink Reminder Prompt: suggests what could be improved. 

i.e. Say more about how you feel about this character. 
Prove 4/9 is smaller than 1/2

• Pink Scaffold Prompt: suitable for all children.  This gives the children a structure not just a simple 
reminder as it provides more support. 

i.e. Can you describe how the main character is a good person? 
Describe something that happened which showed you the character was a good friend. 
He showed me he was a good friend when…

If 3/5 is equal to 6/10, then 3/5 must be larger than 5/10. Using this example, explain why 4/6 is 
bigger than 1/3. 



3.7 – Peer Marking

• Pink Example Prompt: it gives the children a choice of words or phrases. 

i.e. Choose one of these or one of your own: 
He was a good friend because he is kind / thoughtful / patient. 
Two of the following fractions are equal to ½. Circle them. 2/4 3/5 4/8 5/9

(See Appendix for further examples)

• Time should be given when it is seen appropriate for the child to respond to the 'pink to think' 
prompt, thus enabling them to ‘close/ bridge the gap’ and improve their work further. 

• From the Foundation Stage children are encouraged to support each other and feedback on learning 
and achievement. 

• When age appropriate, children should be given the opportunity to act as written response partners 
and pair mark work. This is linked to ‘talk for learning partners’. Children should be trained to do this 
and ground rules set and displayed, such as listening and confidentiality, etc.  (See Appendix: Our 
Agreement on Marking Partnerships)

• Children should first point out things they like then suggest ways to improve the piece but only against 
the learning objective or success criteria. 

• The pairing of children can be based on ability or mixed ability but it must base on trust. 

• Activities for the children could include: highlight evidence of VCOP (Vocabulary, Connectives, Openers 
and Punctuation), complete a marking ladder or write a (2 star and a wish) comment(s) in another 
child’s book in a different colour pencil, which is then initialled. 

3.7 – Peer Marking

• Success Criteria checklists can be used in all subjects and may include columns for 
self/peer assessment and teacher assessment. These should be differentiated where 
appropriate. 

• Success Criteria will be visible on the class learning board during a lesson.

• Success Criteria will make every effort not to demonstrate how skills are done but rather 
remind children to use these skills; make every effort not to spoon-feed children  what 
they need to do.

• See next page for Steps to Success examples:



3.7 – Peer Marking

• Pink Example Prompt: it gives the children a choice of words or phrases. 

i.e. Choose one of these or one of your own: 
He was a good friend because he is kind / thoughtful / patient. 
Two of the following fractions are equal to ½. Circle them. 2/4 3/5 4/8 5/9

(See Appendix for further examples)

• Time should be given when it is seen appropriate for the child to respond to the 'pink to think' 
prompt, thus enabling them to ‘close/ bridge the gap’ and improve their work further. 

• From the Foundation Stage children are encouraged to support each other and feedback on learning 
and achievement. 

• When age appropriate, children should be given the opportunity to act as written response partners 
and pair mark work. This is linked to ‘talk for learning partners’. Children should be trained to do this 
and ground rules set and displayed, such as listening and confidentiality, etc.  (See Appendix: Our 
Agreement on Marking Partnerships)

• Children should first point out things they like then suggest ways to improve the piece but only against 
the learning objective or success criteria. 

• The pairing of children can be based on ability or mixed ability but it must base on trust. 

• Activities for the children could include: highlight evidence of VCOP (Vocabulary, Connectives, Openers 
and Punctuation), complete a marking ladder or write a (2 star and a wish) comment(s) in another 
child’s book in a different colour pencil, which is then initialled. 

3.8 – Success Criteria / Steps to Success

• Success Criteria checklists can be used in all subjects and may include columns for 
self/peer assessment and teacher assessment. These should be differentiated where 
appropriate. 

• Success Criteria will be visible on the class learning board during a lesson.

• Success Criteria will make every effort not to demonstrate how skills are done but rather 
remind children to use these skills; make every effort not to spoon-feed children  what 
they need to do.

• See next page for Steps to Success examples:



Steps to Success Examples

Steps to Success - Maths
Objective: To learn how to find a perimeter

Context: Irregular Polygons

1. Remember the perimeter is the 
distance round the shape.

2. Find the length of each side.

3. Add the lengths of each side together, 
ensuring all sides are in the same unit eg. 
mm,cm,m,km

4. Remember to add the unit of length to 
your total

Steps to Success - Writing
Objective: To practise writing a formal letter

Context: Sea World

1. First paragraph: explain what your 
letter is about.

2. Use at least 2 different connectives.

3. Include no more than 2 rhetorical 
questions.

4. In the last paragraph, summarise your 
main points and demand compensation.

Steps to Success - Art
Objective: How to use water colour paints to create a 3D effect

Context: Poppies

1. Use only red, orange, black and 
white and green.

2.  Make sure the brush is not too 
wet.

3. Complete one petal at a time.

4. Use dark paint on overlapping 
edges.

5. Work quickly and blend colours 
while they are still wet.



3.9 – Verbal Feedback

- This means the discussion of work when in direct contact with the child. It is particularly appropriate with 
younger, less able or less confident children.

- A discussion should be accompanied by the appropriate marking code symbol (VF) in the child’s book to 
serve as a permanent record for the child, teacher and parent. 

- Following a VF symbol, work should reflect the pupils’ actions given during the discussion



3.10 – Marking Code: Our Writer’s Code Year 3,4,5,6

Symbol Details

b
Missing or Incorrect Capital Letter
The letter which should / should not be a capital is circled.

. Missing punctuation 
A piece of punctuation is inserted in a circle. 

. Incorrect punctuation 
A piece of punctuation is inserted in a circle with a diagonal line. 

// New paragraph 
Symbol is inserted where a new paragraph is needed. 

Sp Spelling 
Mis-spelt high frequency word or topic related word is underlined. Sp is 
written in the margin. Pupils must either write out 3 times, or be given time 
to find the correct spelling. The correct spelling must then be transferred to 
the pupil’s individual spelling log book .

S?

G

Lack of sense 
If a sentence, answer or paragraph does not make sense, S? is written in the 
margin. 
G is written in the margin if the error is grammatical.

^ Omissions 
The symbol ^ indicates where something has been missed out. 

� Correct Answer and Good examples of VCOP
Ticks indicate good examples of either ‘wow’ words, good connectives, 
sentence starters or punctuation.

˚ Incorrect Answer
The answer is incorrect and needs to be attempted again.

˚c Corrected Answer

Green Line Examples of well written phrases 
Eg similes, metaphors, descriptions etc. 
Highlighted using a green highlighter.

VF Verbal Feedback 
The main discussion points may be listed in a child’s book. 

No Red pen is to be used on the children’s work. Blue/Black/Green Pink.



3.11 – Marking Code: Our Writer’s Code Year 2

No Red pen is to be used on the children’s work. Blue/Black/Green Pink.

Symbol Details

b
Missing Capital Letter
The letter which should be a capital is circled.

tAp Incorrect capital letter 
The letter which has been incorrectly written as a capital should be underlined twice. 

. Missing full stop 
A full stop is inserted in a circle. 

. Incorrect full stop 
A full stop is inserted in a circle with a diagonal line. 

Sp Spelling 
Mis-spelt high frequency word or topic related word is underlined. Sp is written in the 
margin. Pupils must either write out 3 times, or be given time to find the correct spelling. 
The correct spelling must then be transferred to the pupil’s individual spelling log book .

^ Omissions 
The symbol ^ indicates where something has been missed out. 

� Correct Answer

˚ Incorrect Answer
The answer is incorrect and needs to be attempted again.

˚c Corrected Answer

��� Good examples of VCOP
Ticks indicate good examples of either ‘wow’ words, good connectives, sentence starters 
or punctuation.

Green Line Examples of well written phrases 
Eg similes, metaphors, descriptions etc. 
Underlined using a green pen. 

GW or PW Group Work or Paired Work 
Inserted at the end of a child’s work. 

T Sprt or TA Sprt

HLS

MLS

LLS

Teacher or Teaching Assistant Support

HLS-high level of support, MLS- moderate level of support, LLS-low level of support 
needed inserted at the end of the child’s work or in the margin next to the supported 
section.

VF Verbal Feedback 
The main discussion points may be listed in a child’s book. 

BTG
*
*

W (Pink for think)

Next Steps
Prompts which require a written response (or this may include a calculation in Numeracy) 
from the child. 
2 Stars and a Wish or a stamp might be used. 



3.12 – Marking Code: Our Writer’s Code Year R and 1

No Red pen is to be used on the children’s work. Blue/Black/Green Pink.

Symbol Details
I Independent Activity

T Sprt or TA Sprt

HLS

MLS

LLS

Teacher or Teaching Assistant Support

HLS-high level of support, MLS- moderate level of support, LLS-low level of 
support needed inserted at the end of the child’s work or in the margin next to 
the supported section.

Target Met

OA

OPA

ONA

Target Met

OA –Objective Achieved

OPA-Objective Partly Achieved

ONA-Objective Not Achieved

Look Again

Incorrect answer given
√C Answer correct after a prompt

√ Correct, good achievement and effort

1 tp Excellent achievement and effort

NS Next Step

Any written comment (in pink) to refer to the objective and next steps.



4 – Role of the Governing body

The curriculum sub-committee of the Governors will monitor the outcomes from this policy. The full 
Governing Body will subsequently evaluate the policy. 

5 – Review

This policy is a working document. Therefore, it is open to change and restructure as and when 
appropriate. 
This policy will be reviewed bi-annually by the Senior Management Team. 
We achieve educational equality by continually reviewing what we do, through asking ourselves these key 

questions: 
- Do all our children achieve their best? 
- Are there differences in the achievement of different groups of children? 
- What are we doing for those children who we know are not achieving their best? 
- Are our actions effective? 

6 – Relevant Policies and Documentation

This policy should be read in conjunction with these documents: 
- Learning and Teaching Policy 
- Gifted and Talented Policy 
- Special Educational Needs and Disabilities Policy 
- Assessment and Record Keeping Policy 

First Written: September 2013

Renewed: September 2021

Date for renewal:  September 2022 

Assessment subject Leader: G Hughes

Headteacher: C Procter

Chair of Governors: V Tayler

Date agreed by Governing Body:


